Web pedagogical content knowledge generally takes pedagogical knowledge, content knowledge, and Web knowledge as basis. It is a structure emerging through the interaction of these three components. Content knowledge refers to knowledge of subjects to be taught. Pedagogical knowledge involves knowledge of process, implementation, learning methods, and teaching methods. Web knowledge is about general Web competencies such as the use of tools related to the Web, Web-based communication, and Web-based interaction. The purpose of this study is to analyze social studies teachers' perception levels regarding Web pedagogical content knowledge. The population of the study covers social studies teachers in Turkey while the sample of the study covers 601 social studies teachers who were randomly selected from 75 cities of Turkey in 2015. Data collection tool employed in this study is Web Pedagogical Content Knowledge Scale composed of 30 items and five factors, developed by Lee, Tsai, and Chang (2008) , and adapted to the Turkish language by Horzum (2011). Data analysis of the study was conducted via IBM SPSS Statistic 23 package. The findings were analyzed based on arithmetic mean, standard deviation, Mann-Whitney U test, and Kruskal-Wallis test. The significance of the data was evaluated at a significance level of 0.05. The results indicate that social studies teachers' perceptions regarding Web pedagogical content knowledge are high. The results also show that they consider themselves competent in this matter, and their perceptions regarding Web pedagogical content knowledge significantly vary by gender, the Department of graduation, and experience of using computers whereas they do not significantly differ by educational background and status of having a computer.
Introduction
The rapid flow of information in current times accompanied by swiftly changing student profiles has made it compulsory to use computer technologies in education and thus in social studies education. While having a computer and using one was even considered a luxury two decades ago, now computers are in every house, even in every pocket in the form of mobile computers thanks to smartphone technology. The youth of the 21 st century communicates to a great extent via computers and the Internet. Even the majority of primary school students use instant messaging applications (e.g. Whatsapp, Skype) and social networking sites (e.g. Facebook, Twitter, Orkut) (Yeşiltaş, 2011) . According to EU Kids Online (2012) report, 59% of children aged 9-16 have social networking accounts. Again, the same report states that children aged 9-16 benefit from the Internet for school studies (85%), online games (83%), watching video clips (76%), and instant messaging (62%).
It is possible to assert that educational institutions are responsible for providing the society with individuals who are compatible with it, can use new technologies required by learning-teaching activities, and are capable of using them in accordance with the needs of society. Therefore, both the teachers working in schools affiliated with the Ministry of National Education and the academic members educating prospective teachers are under a big responsibility. One of the most important roles of educators is to integrate the content knowledge and pedagogical knowledge with developing technology in their educational activities by following the advancements closely (Önal & Çakır, 2015) . This integration is also an obligation attributed to teachers due to changing student profiles.
International research also focuses on what should be known and done by a teacher. The competencies that The Dimensions of Web Pedagogical Content Knowledge are as follows:
• Web-general: General command of Web.
• Web-communicative: Web-based communication or web-based interaction processes.
• Attitude toward web-based instruction: Teacher views regarding the use of Web-based instruction.
• Web-pedagogical content knowledge: Knowing how to use Web's components and functions in educational environments.
• Web-content knowledge: How Web and content (subject area) support each other mutually (Horzum & Güngören, 2012; Lee & Tsai, 2010) .
"Skill of using information technology" is one of the common skills specified in the primary education curricula which take the constructivist approach as basis and have been being implemented in Turkey since 2005. This skill is one of the main contents of courses such as technology & design, science, and information technology & software (Ünal, Özmen, & Er, 2013) . However, "using information technology" is also included in the social studies curriculum (MEB, 2005) as a skill and is stated to be among the skills which students are expected to acquire within the scope of this course as follows: "Using computer based on directions; saving, formatting, and reusing the information collected from different sources of information and presenting the formatted information in the computer environment; preparing a report on multimedia by using texts, graphs, colors, and sound effects; reaching the information by using telephone and television networks; and using the technological products available in the daily life for appropriate purposes." What teachers have to do is expressed in the explanations about implementation part of the social studies curriculum. According to these explanations, "The teacher has to integrate simulation programs, multimedia, hypermedia, and telecommunication services (e.g. the Internet) into the social studies course within the bounds of possibility. S/he has to organize, over the Internet, virtual field trips to those places to which they cannot organize real trips." "Skill of using information technology", which is emphasized in the social studies curriculum as a skill students are required to acquire, the obligation to utilize information and communications technology in classes imposed on social studies teachers, and the report of EU Kids Online (2012) collectively indicate the importance of social studies teachers' effectively using information technology in general and Internet/Web technologies in particular. On the other hand, social studies teachers' current use of Internet/Web technologies, their tendency to use these technologies in education, and their perception levels regarding these technologies play a determining role in the efficient use of these technologies. Hence, it is important to investigate and determine social studies teachers' perceptions levels regarding Web pedagogical content knowledge.
When relevant previous studies in literature are examined, it is seen that there are many studies on technological pedagogical content perception (Archambault & Barnett, 2010; Gönen & Kocakaya, 2015; Karadeniz & Vatanartıran, 2015; Kazu & Erten, 2014; Koh, Chai, Benjamin, & Hong, 2015; Şimşek et al., 2013; Voogt, Fisser, Pareja-Roblin, Tondeur, & Van Break, 2013) and Web pedagogical content perception (Akayuure & Nabie, 2013; Akgün, 2013; Arabacıoğlu & Dursun, 2015; Campos, Alvarez-Gonzalez, & Livingstone, 2012; Çağırgan, 2013; M. Ekici, D. Ekici, & Altunışık, 2015; Gömleksiz & Fidan, 2011; Gömleksiz & Erten, 2013; Hiğde, Uçar, & Demir, 2014; Horzum, 2011; Horzum, 2012; Horzum & Güngören, 2012; Kavanoz, Yüksel, & Özcan, 2015; Kazu & Erten, 2011; Lee, Tsai, & Chang, 2008; Lee & Tsai, 2010; Yazar & Şimşek, 2015) , but, there is no study involving social studies teachers in this matter. When the studies in this matter covering pre-service teachers including pre-service social studies teachers were examined, the samples were seen to give an inadequate coverage to social studies teaching.
As an example from relevant previous studies, Akgün's (2013) study titled "Preservice Teachers' Web Pedagogical Content Knowledge and Relationship Between Teachers' Perceptions of Self-Efficacy" was conducted with a study group consisting of 214 preservice teachers (including 149 females and 65 males) from the fourth grade of different departments of Education Faculty at Trakya University in the 2011-2012 academic year. According to the study results, there is a positive relationship between pre-service teachers' Web pedagogical content knowledge and their perceptions of teaching self-efficacy. 12 pre-service social studies teachers participated in that study. Gömleksiz & Erten (2013) conducted a study titled "Prospective Teachers' Perceptions of Web Specific Self-Efficacy" and tried to reveal the self-efficacy levels of pre-service teachers regarding the Web. 807 pre-service teachers from various faculties and departments participated in the study in total. According to the study results, male pre-service teachers have higher self-efficacy perceptions than female pre-service teachers while the self-efficacy perceptions of students from the Department of Computer Education and Instructional Technologies are higher than those of students from all the other departments. 68 social studies pre-service teachers participated in the abovementioned study in total.
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International Education Studies Vol. 9, No. 4; Since there is no study in this matter devoted to social studies teachers, the results to be obtained from the present study are believed to contribute to literature as well as decision-makers and policy-makers.
Purpose of the Study
The main purpose of this study is to identify the Web pedagogical content knowledge perceptions of social studies teachers. The questions below were tried to be answered within the scope of the abovementioned main purpose: 
Method

Research Design
This study employed descriptive survey design, which is one of the quantitative research methods. Survey design allows the description of general tendencies, attitudes, or views either quantitatively or numerically through studies conducted on a sample group (Creswell, 2013, p. 155) .
This study aims to analyze the perception levels of the social studies teachers in Turkey regarding Web pedagogical content knowledge. In other words, the factors having an influence on the results should be identified, and the result should be predicted in the best way. If a problem requires the identification of factors which have an influence on the results, quantitative approach is the best method (Creswell, 2013: 20) . For this reason, this study employed descriptive survey design, a quantitative research method, which fits to its purpose.
The Population and the Sample
The population of the study covers the social studies teachers in Turkey while the sample of the study covers randomly selected 601 social studies teachers from 76 provinces of Turkey. The sample includes all the social studies teachers who were willing to fill in the quantitative data collection tool regardless of their gender, age, etc.
All the participants answered all the questions in the scale. Demographical details regarding the social studies teachers who made up the sample group are given in Table 1 below. Vol. 9, No. 4; Web-pedagogical, Web pedagogical content, and Attitude towards Web-based instruction. Cronbach's alpha value of the entire scale was found to be .94. "Web-general", one of the factors of the scale, has a reliability value of .88 while the second factor, "Web-communicative", has .91. The third factor, "Web-pedagogical", has .95, and the fourth factor, "Web pedagogical content", has .90. Finally, the fifth factor, "Attitude towards Web-based instruction", has .92. Having all the internal consistency values higher than .85 is indicative of really high reliability. In other words, it is possible to say that the scale yields very consistent data. In the present study, Cronbach's alpha value of the entire scale was found to be .95. The first factor, "Web-general" was found to have a reliability value of .88; the second factor, "Web-communicative" .86; the third factor, "Web-pedagogical" .89; the fourth factor, "Web pedagogical content" .94; and the fifth factor, "Attitude towards Web-based Instruction" .86.
Personal Data Form
Personal data form developed by the researcher was used in the study to reveal the participants' gender, the province they lived in, their educational backgrounds, their Department of graduation, whether they had a computer and their experience of computer usage. Close-ended questions were prepared for all the variables except for the province in which they lived. The participants were asked to select the option appropriate for them.
Data Analysis
The variables used in the data collection tools were as follows:
The variable of educational background has three categories in total, which are bachelor's, master's, and doctoral degrees. However, master's and doctoral categories were combined under postgraduate category to make the sizes of these three sub-groups appropriate for the independent t-test (n>30). The data regarding the variable were transformed into two sub-groups (Bachelor's, Postgraduate).
The variable of the Department of graduation has five categories in total, which are the Department of social studies education, the Department of history education, the Department of history, the Department of geography education, and the Department of geography. However, the categories of the Department of history education, the Department of history, the Department of geography education, and the Department of geography were combined under the category of the Department of secondary social studies education to make the sizes of these five sub-groups appropriate for the independent t-test (n>30). The data regarding the variable were transformed into two sub-groups (i.e. Department of Primary Social Studies Education, Department of Secondary Social Sciences Education).
Levene and Kolmogorov-Smirnov tests were performed via SPSS to see whether the data met the principle of normal distribution, which is one of the parametrical test principles. It was seen that the data did not show a parametrical distribution (p<.05). Therefore, non-parametrical tests were employed to analyze the data.
The findings obtained from the study were analyzed based on arithmetic mean, standard deviation, Mann-Whitney U test, and Kruskal-Wallis test. Whether the data were significant or not was evaluated at a significance level of 0.05.
The logic of 5 columns four ranges was employed to determine the range of arithmetic means. The value of this range refers to 4/5= 0.8. Accordingly
1.00-1.79 refers to I strongly disagree 1.80-2.59 refers to I disagree 2.60-3.39 refers to I am neutral 3.40-4.19 refers to I agree 4.20-5.00 refers to I strongly agree.
Findings
Findings Regarding the First Sub-Question
In relation to the first sub-question of the study, "What are the perception levels of social studies teachers regarding Web pedagogical content knowledge?", the arithmetic means of the data were calculated. Vol. 9, No. 4; When the Table 2 is examined, it is seen that the perception levels of the social studies teachers regarding Web pedagogical content knowledge mostly correspond to "I strongly agree" level on the scale and all the sub-dimensions. Based on this result, it is possible to say that the social studies teachers mostly have high levels of Web pedagogical content knowledge, and they consider themselves competent in this matter.
Findings Regarding the Second Sub-Question
In relation to the second sub-question of the study, "Do Web pedagogical content knowledge perceptions of social studies teachers differ based on gender, educational background, the Department of graduation, status of having a computer, and experience of using computers?", arithmetic means of the data were calculated. Mann-Whitney U test and Kruskal-Wallis test for independent groups were performed over the variables whose arithmetic means were calculated. As seen in the Table 3 , whether the perception levels of the social studies teachers regarding web pedagogical content knowledge differ by gender was analyzed via Mann-Whitney U test. At the end of the analysis, it was seen that the perception levels of the social studies teachers regarding web pedagogical content knowledge differ significantly by gender (U=35716.50, p<0.05). The mean ranks indicate that the difference by gender is for the male teachers. In this sense, it is possible to say that male social studies teachers consider themselves more competent in terms of Web pedagogical content knowledge. The Table 5 shows Mann-Whitney U test results regarding whether the social studies teachers' perception levels concerning web pedagogical content knowledge differ by educational background. At the end of the analysis, it was seen that the social studies teachers' perception levels concerning Web pedagogical content knowledge do not differ by educational background (U=8933.500, p>0.05). The Table 6 shows Mann-Whitney U test results regarding whether the social studies teachers' perception levels concerning Web pedagogical content knowledge differ significantly by the educational background in sub-dimensions. At the end of the analysis, it was seen that there is no significant difference in 5 sub-dimensions by educational background; but there is a significant difference in the sub-dimension of Web pedagogical content knowledge (U=7921.50, p<0.05). The mean ranks indicate that the difference in the sub-dimension of Web pedagogical content knowledge is for the social studies teachers receiving a postgraduate education. As seen in the Table 7 , whether the perception levels of the social studies teachers regarding Web pedagogical content knowledge differ according to the Department of graduation was analyzed via Mann-Whitney U test. At the end of the analysis, it was seen that there is a significant difference between the perception levels of the www.ccsenet.org/ies
International Education Studies Vol. 9, No. 4; social studies teachers regarding Web pedagogical content knowledge according to the Department of graduation (U=11426.00, p<0.05). The mean ranks indicate that the difference is for the social studies teachers who graduated from the Department of primary social studies education. As seen in the Table 8 , whether the perception levels of the social studies teachers regarding Web pedagogical content knowledge differ according to the Department of graduation in sub-dimensions was analyzed via Mann-Whitney U test. The analysis results show that there are significant differences between the social studies teachers under the sub-dimensions of Web-communicative (U=10253.00, p<0.05), Web-pedagogical (U=11568.00, p<0.05), Web pedagogical content knowledge (U=11879.50, p<0.05), and attitude towards Web-based instruction (U=11397.00, p<0.05). The mean ranks indicate that the difference is for the teachers who graduated from primary social studies education in all the sub-dimensions. As seen in the Table 9 , whether the perception levels of the social studies teachers regarding Web pedagogical content knowledge differ according to the status of having a computer was analyzed via Mann-Whitney U test.
As it is clear in the table, the perception levels of the social studies teachers regarding Web pedagogical content knowledge do not differ according to the status of having a computer (U=8933.500, p>0.05). As seen in the Table 10 , whether the perception levels of the social studies teachers regarding Web pedagogical content knowledge differ according to the status of having a computer in sub-dimensions was analyzed via Mann-Whitney U test. It was seen that the perception levels of the social studies teachers regarding Web pedagogical content knowledge do not differ according to the status of having a computer in any of the sub-dimensions. The mean ranks indicate a difference for the social studies teachers who have a computer, but, this difference is not statistically significant. Considering the Table 11 , it is seen that the perception levels of the social studies teachers regarding Web pedagogical content knowledge significantly differ in all of the sub-dimensions by experience of using computers (p<0.05). According to the Mann-Whitney U test results, which was conducted in order to see between which groups there are differences, in the sub-dimension of Web-general, the group who has 1-3 (SO=222.64) years of experience is different from the groups who have 4-7 years (SO=294.96) of experience, 8-12 years (SO=299.25) of experience, and over 12 years (SO=318.08) of experience while the group who has 8-12 of experience is different from the group who has over 12 years of experience. In the sub-dimension of Web-communicative, the group who has 1-3 years (SO=205.82) of experience is different from the groups who have 4-7 years (SO=295.86) of experience, 8-12 years (SO=299.25) of experience, and over 12 (SO=329.80) years of experience. In the sub-dimension of Web-pedagogical, the group who has over 12 years (SO=329.61) of experience is different from the groups who have 1-3 years (SO=263.73) of experience and 8-12 years (SO=284.96) of experience. In the sub-dimension of Web-pedagogical content knowledge, the group who has 1-3 years (SO=226.18) of experience is different from the groups who have 4-7 years (SO=303.55) of experience and over 12 years (SO=329.70) of experience whereas the group who has 8-12 years (SO=) of experience is different from the group who has over 12 years of experience. In the sub-dimension of attitude towards web-based instruction, the group who has 8-12 years (SO=277.50) of experience is different from the groups who have 4-7 years (SO=312.60) of experience and over 12 years (SO=318.72) of experience. Considering the mean ranks, it is possible to say that as the experience of using computers increases, the positive influence of this increase on perception levels regarding Web pedagogical content knowledge increases as well.
Discussion and Conclusion
This study is an attempt to reveal the Web pedagogical content knowledge levels of the social studies teachers in Turkey and whether these levels differ by gender, educational background, the Department of graduation, status of having a computer, and experience of using computers.
According to the analyses results obtained within the frame of the first sub-question of the study, the perception levels of the social studies teachers regarding Web pedagogical content knowledge generally correspond to "I strongly agree" level in the entire scale ( X =4.65) and in the sub-dimensions of the scale, which are Web-general ( X =4.77), Web-communicative ( X =4.51), Web-pedagogical ( X =4.61), Web pedagogical content knowledge ( X =4.51), and attitude towards web-based instruction ( X =4.55). Based on the results, it is possible to say that generally speaking, social studies teachers have high perception levels regarding Web pedagogical content knowledge and they consider themselves competent in this matter. This result, though there is no relevant study in literature devoted to social studies teachers, is consistent with the results of similar previous studies conducted with pre-service teachers (Akgün, 2013; M. Ekici, D. Ekici, & Altunışık, 2015; Gömleksiz & Erten, 2013; Gömleksiz & Fidan, 2011; Kavanoz, Yüksel, & Özcan, 2015; Lee & Tsai, 2010) . It is possible to say that this is an inevitable result stemming from the widespread Web usage via PCs, tablets, and smart phones.
The second sub-question of the study is as follows: "Do Web pedagogical content knowledge perceptions of social studies teachers differ based on gender, educational background, the Department of graduation, status of having a computer, and experience of using computers?" It was seen that the perception levels of social studies teachers concerning Web pedagogical content knowledge significantly differ in favor of male teachers. The literature contains some studies indicating a significant difference between perception levels concerning web pedagogical content knowledge by gender (M. Ekici, D. Ekici, & Altunışık, 2015; Gömleksiz & Erten, 2013) whereas there are also studies indicating that there is no significant difference by gender (Akgün, 2013; Arabacıoğlu & Dursun, 2015; Hiğde, Uçar, & Demir, 2014; Kazu & Erten, 2011) . Gömleksiz and Fidan (2011) , on the other hand, found that pre-service teachers' perception levels regarding Web pedagogical content knowledge significantly varied by gender only in the sub-dimension of Web-communicative, but there was no significant difference between their perception levels in other sub-dimensions by gender.
According to data analysis derived from the overall scale, though there is a partial difference between the perception levels of the social studies teachers concerning Web pedagogical content knowledge by educational www.ccsenet.org/ies
International Education Studies Vol. 9, No. 4; background, this difference is not statistically significant. Considering the analysis results regarding the sub-dimensions, there is a significant difference in favor of the social studies teachers receiving postgraduate education only in the sub-dimension of Web pedagogical content knowledge. There is no data regarding this variable in the relevant literature.
There is a significant difference between the perception levels of social studies teachers concerning Web pedagogical content knowledge by the Department of graduation. The analysis results regarding the scale's sub-dimensions show that there are significant differences in all of the sub-dimensions except for the sub-dimension of Web-general. There are studies in the relevant literature indicating a significant difference between the perception levels of pre-service teachers regarding Web pedagogical content knowledge by the Department of graduation (Akgün, 2013; Arabacıoğlu & Dursun, 2015; M. Ekici, D. Ekici, & Altunışık, 2015; Gömleksiz & Erten, 2013) .
According to the analysis results obtained from the overall scale and its sub-dimensions, there is a partial difference between the perception levels of the social studies teachers concerning Web pedagogical content knowledge by the status of having a compute, but this difference is not significant. In the relevant literature, some studies indicate no significant difference between the perception levels of pre-service teachers concerning Web pedagogical content knowledge by status of having a computer (Ekici, Ekici, & Altunışık, 2015) while some studies indicate a significant difference (Arabacıoğlu & Dursun, 2015) . A study conducted by Hiğde, Uçar, and Demir (2014) reports that while there is a significant difference between pre-service teachers studying science by the status of having a computer, there is no significant difference between pre-service teachers studying physics.
According to the results of the present study, there is a difference between the perception levels of the social studies teachers concerning Web pedagogical content knowledge by experience of using computers. There is no data in the relevant literature regarding this variable.
All in all, it is seen that the social studies teachers have high perception levels concerning Web pedagogical content knowledge. This result is quite positive considering what is specified in the social studies curriculum implemented in Turkey and what is expected from social studies teachers. As a matter of fact, the obtained results indicate that social studies teachers know how to use Web technologies personally and how to benefit from these technologies in social studies education and have a tendency to use them in social studies education. In this sense, the social studies teachers' having high perception levels concerning Web pedagogical content knowledge is an important result to make efficient use of WBIs for social studies education in Turkey.
The recommendations below can be put forward to successfully transfer social studies teachers' perceptions of Web pedagogical content knowledge to learning-teaching activities and to make proper use of Web-based instruction in social studies education:
1) Social studies teachers have high perception levels of Web pedagogical content knowledge. To make teachers efficiently use these results in learning-teaching processes, in-service training should be given concerning the efficient use of Web in social studies teaching. In this way, social studies teachers can manifest their high perception levels concerning Web pedagogical content knowledge in learning-teaching processes. Such in-service training should be for both male and female teachers.
2) Social studies teachers should be informed about the use of Web-based instruction material development tools on EBA (Education Informatics Network).
3) For pre-service social studies teachers studying in education faculties, a separate course titled Web-Based Instruction can be added to the curriculum of Department of Social Studies Education.
4) This study dwelt on the variables which are assumed to have an influence on perception levels concerning Web pedagogical content knowledge. New studies can be conducted by dealing with the variables other than the ones in this study.
